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1. Introduction

Knowing levels of attainment is as necessary as is knowing the overall potential and talents of all individuals. Our concern is to provide our children with an effective programme and to assist them in overcoming those problems which prevent them from achieving their highest possible standard. Effective summative and formative assessment is one way in which this objective may be realised.

Programmes of assessment are an integral part of the medium term planning, and must reflect the knowledge, skills and values they contain. A programme of assessment reflects the different styles that we can employ to gauge children’s understanding, ability to recall knowledge, use techniques and apply skills.
2. Summative assessment

The most familiar form of assessment is summative. A task is set and the work is completed by the pupil. It is marked and a grade or mark is given, and a comment made. Any task set in class or as homework has an objective and an outcome. Pupils need to know exactly what needs to be done and how it can be achieved. As part of their briefing they also need to know by what criteria a piece of work may be judged, though there are always general standards which apply.

3. Homework tasks

To avoid creating barriers to the successful completion of a set homework task, the following procedure is suggested when setting the homework, especially to the younger forms.

· Work is set and explained by the teacher

· It should be concise and clear, and achievable for all members of the group
· It should be differentiated to the abilities of individuals or groups of pupils
· A summary is written on the board.

· A summary is written into the homework diaries.

· The form teacher checks at the end of the day to see what preps have been set and tries to ensure that the children take the appropriate equipment, as well as checking on homework diaries of those identified with organisational difficulties.

By using this procedure teachers can concentrate on the assessment of whether a child can use the skills and techniques taught. The outcome can then be used for planning future instruction

4. Examinations

Up to and including Year 3, there are end-of-term or end-of-year assessments when a check is made on overall progress, including reading and spelling ages.

From Year 4 upwards there are end-of-year examinations in June. From Year 7 upwards there are formal school examinations once a year. These take place in June. All examinations are aimed not only to provide information on levels of learning and progress from which targets for the coming term or year may be set. They also give practice in the tackling of formal examinations, including learning to learn, to revise and to work within limited time.

Year 11 'Mock' examinations take place immediately after the Christmas break. The examination papers aim as far as possible, to replicate the format of the actual GCSE papers. For Year 11 pupils the results of these examinations assist in the selection of appropriate entry levels for pupils in each subject. These examinations apply only to linear GCSEs. The newer specifications are modular and therefore consist of units that are taken over several examination series over the two years of the course.
GCSE terminal examinations are taken by Year 11 pupils in the summer term.
5. Assessments

Performance Indicators in Primary Schools (PIPS), MIDYIS and YELLIS are assessment and information systems offered by the Curriculum, Evaluation and Management (CEM) Centre at the University of Durham.  A number of assessments are provided at intervals between Reception and Year 8, enabling the tracking of pupils as they pass through the school.  On each occasion, feedback is returned to schools in the form of charts and tables, along with advice on how to use the information.

5.1 PIPS

PIPS assessments are curriculum based and are reviewed annually for validity and reliability.  PIPS tracks a number of aspects of schooling as pupils move through the primary sector and MIDYIS relates to the ‘middle years’ of the secondary sector.  Data on individual pupils is gathered using assessment materials that are quick and easy to administer.  These data are processed at CEM in Durham and the results passed back to schools.  The results allow schools to look objectively at the progress and attitudes of individual pupils.  PIPS feedback also enables teachers to judge their school’s performance within the context of the many others using the assessments, whilst respecting the confidentiality of each school’s results.

5.2 MIDYIS

The MIDYIS assessments are carried out at the start of Key Stage 3 in Year 7. The pupils in Year 7 take the University of Durham MidYIS test (Middle Years Information System) assessment. This is taken in the autumn term and is externally marked. The information gained from this test is used to give an indication of 'value added' as well as predicted GCSE grades.

5.3 YELLIS 
The pupils in Year 10 take the University of Durham YELLlS test.  This is taken in the autumn term and is externally marked. The information gained from this test is used to give an indication of 'value added' as well as predicted GCSE grades.
6. Formative assessment

This type of assessment is where teachers are constantly forming opinions about the standards of work being achieved by individuals. Because they have the opportunity to see the pupils in a variety of learning situations, it is possible to have clear ideas about an individual's strengths or weaknesses.

While working with pupils over time, teachers will recognise those children as having specific learning, emotional, behavioural and/or physical difficulties. They may also reflect on a child's overall potential or compare performance in different types of task.

When a problem is identified, it is important to set up strategies to improve the situation and to measure improvement. This involves formal action, first collecting information through observation. Teachers must not rely on impression or experience alone, nor must they try to manage the situation in isolation from their colleagues.
Some possible strategies are.

· Keep the Head,  Deputy Head, Director of Studies  and the form teacher informed about any pupil who is not making effective progress.

· Use staff meetings to alert colleagues about problems concerning specific pupils.

· Consult and discuss concerns with the SENCO.

· Observe the pupil in different working situations if at all possible.

· Evolve a strategy to try to help the pupil to overcome his or her particular problem, seeking support from others where necessary.

· Adjust medium and short term plans accordingly and/or develop and Individual Action Plan (IEP).

· Review progress regularly.
Whilst this is relatively easy for a class teacher in the younger part of the school, subject specialists tend only to see a child in one subject area. The subject specialists have a collective responsibility for the children. The situation here may be different, as the teacher may teach the child for a number of years. Learning difficulties in particular areas may have already been identified. The children tend to be more mature and may be able to discuss their difficulties in more depth

There are a number of procedures that should be followed:

· Always inform the form teacher if there is a concern about a child's work. A whole picture can therefore be built up of the child's problems.

· Establish targets for groups through discussion with the form teacher or from past performance.

· For the effective learning of all pupils including those with individual special needs, it is essential for teachers to refer to the Special Needs records in lesson preparation and target setting.

· Discussion with colleagues can help provide further information regarding pupils’ performance and achievements.
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